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OVERVIEW
	Grade/Year level:
	 Grade 1  
	Collaborative teaching team:
	   

	Date:   
	   6/4/25
	Timeline: (continued investigation, revisiting once, or numerous times, discrete beginning and ending, investigating in parallel with others)
	   20 hours



	[image: ] Transdisciplinary theme  
Sharing the planet

	   An inquiry into the interdependence of human and natural worlds through:
 • rights, responsibilities and dignity of all
 • pathways to just, peaceful and reimagined futures
 • nature, complexity, coexistence and wisdom
This theme encourages students to think about how we coexist with nature and the role they play in creating a more sustainable world.
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	   "The choices people make can impact the environment."
The central sparks curiosity in students about how their actions affect nature and what they can do to protect it. Students can explore real-life problems like pollution and learn how small changes—like planting trees or saving water—can make a big difference. It helps them connect their own choices to the health of the environment in a meaningful way
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	· Natural resources people get from the environment
· Pollution and its impact on people and environment
· People and their behaviour are responsible for preserving the environment
Students explore how people and nature are connected. They learn that we depend on nature for things we use every day. They find out how pollution happens and what it does to people and the environment. They also think about how their own actions can help or harm the Earth.
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	   Responsibility: What are our obligations?
Students begin to respect their responsibilities through understanding that choices do matter. Simply sorting out waste materials or switching off lights may slowly impart in them an understanding of how their actions contribute to the environment in either a positive or negative way. Stories, role-plays, or class discussions can teach them how caring for the environment is everyone's responsibility. Through these activities, they start to see themselves as people who genuinely care and responsibly contribute to the work of the Earth.
Causation: Why is it as it is?
By helping students explore the idea that every action has a result. Through activities like observing what happens when we litter, waste water, or use too much plastic, they can see how human actions cause pollution and hurt nature. Simple cause-and-effect experiments, stories, and discussions can help them understand how what people do impacts the environment in good or bad ways. This helps them make connections between actions and outcomes   
Change: How is it transforming?
 Students observe how the environment transforms based on people's actions. They can explore real-life examples like how a clean park becomes polluted due to littering or how planting trees can turn a space  green. Through stories, before-and-after pictures, and simple experiments (e.g., clean vs. dirty water), they will understand that human choices can cause both positive and negative changes to the environment. This helps them connect their actions to visible outcomes

	Choices: The students learn that every action-from throwing waste into the bin to bringing reusable bags-is a choice. They know how one choice might benefit the environment, while another might damage it.

Impact: Through stories, videos, and hands-on experiences, the students learn about the impact of their choices on people, animals, and nature-benefits or harms-like the way plastic can harm sea creatures or the way planting trees can clean the air.

Transformation: They learn how making the right choices can transform the environment for good, such as by recycling waste into something useful or turning an area from a dirty place to existing as a clean garden.
	   Caring
Students will slowly nurture the Caring profile as they begin to show concern for the environment and all living things. As they learn about pollution and how it affects the planet, they begin to understand that some of their actions are helpful or harmful to it. Activities such as cleaning their surroundings or minimizing water use, or creating posters to educate others allow them to practice kindness and empathy towards nature and others. 

Balanced
The Balanced profile will develop as students begin to use their thoughtful choices in the interest of both personal well-being and that of the environment. For example, they might start to walk some of the trips that were previously done in cars, or they may carpool, or they will always choose reusable products over single-use plastics. They learn from such actions that theirs is a balancing act of their needs and those of the Earth, an act that has to do with establishing a healthy, responsible lifestyle.
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	  Thinking skills: Students will use thinking skills while examining the ways human actions affect the environment. They will analyze the causes of pollution, compare harmful and helpful choices, and suggest solutions to reduce pollution. Student activities-such as sorting recyclable from non-recyclable materials or building models (water filter or pollution poster)-facilitate both critical and creative thinking.
   Self–management skills: Self-management skills will grow as students take responsibility for their actions. They will practice organizing materials, managing their time during group work, and following routines that support environmental care—like turning off lights or using water wisely. Reflection tasks will also help them monitor their behavior and make better choices for the planet.
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	Students can take action:
· Turn off lights and fans when not in use
· Use both sides of paper to avoid waste
· Bring reusable bottles and lunch containers Yes, the interconnected concepts of choice, impact, and transformation serve as a viable conceptual lens to foster understanding within specific subject areas: Through choice, learners will come to realize that decisions made by individuals or communities lead to environmental consequences; this integrates well into Social Studies and Personal, Social, and Physical Education (PSPE).
· 
· Impact allows children to observe how pollution affects both the population and the environment, establishing connections to Science and Social Studies. 
· 
· Transformation enables students to recognize how actions can create opportunities for positive or negative learning across Science, Art, and Language through creative expression and reflective thought.
· 
· Thus, these concepts help students bridge their learning across subjects and deepen their understanding of both the beneficial and detrimental human-made impacts on the environment.
· Keep their classroom and surroundings clean
· Remind family members to save water and electricity
· Share their learning about pollution with others
· Create posters or drawings to spread awareness
· Plant and take care of small plants at home or school



Prompts: Overview
	[image: ]  Transdisciplinary theme
Which parts of the transdisciplinary theme will the unit of inquiry focus on?
.
	[image: ]  Central idea
Does the central idea invite inquiry and support students’ conceptual understandings of the transdisciplinary theme?

	[image: ]  Lines of inquiry
What teacher questions and provocations will inform the lines of inquiry?
 

	 [image: ]  Key concepts
Do the key concepts focus the direction of the inquiry and provide opportunities to make connections across, between and beyond subjects?


	 [image: ]  Related concepts
Do the related concepts provide a lens for conceptual understandings within a specific subject?


	 [image: ]  Learner profile attributes
What opportunities will there be to develop, demonstrate and reinforce the learner profile?  


	[image: ]  Approaches to learning
What authentic opportunities are there for students to develop and demonstrate approaches to learning?

.
	 [image: ]  Action
What opportunities are there for building on prior learning to support potential student-initiated action?



REFLECTING AND PLANNING
	[image: ]  Initial reflections 

	  Initial thoughts of learners
What is pollution?
How do I hurt or help the Earth?
Why is throwing trash on the ground bad?
Can I really make a difference?
Where does water and air come from?
What happens when we waste things?
How can I help animals and trees?
Learners are naturally curious and eager to learn about the world around them. They are beginning to make connections between their actions and their environment. At this stage, they show empathy toward living things and can grasp simple cause-and-effect relationships, such as how pollution affects plants, animals, and people
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	   Learners may already have basic awareness about keeping their surroundings clean, the importance of trees, and not wasting water or electricity. They might know simple habits like throwing trash in the bin, turning off lights, and using both sides of paper. Some may recall topics from earlier years like taking care of the Earth or plants and animals.
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	   Science:
· Explore natural resources (air, water, soil, sunlight).
· Understand how pollution affects living things and habitats.
· Conduct simple experiments (e.g., observing clean vs. polluted water).
Social Studies:
· Learn about how people use and share resources in their communities.
· Discuss roles and responsibilities in caring for the environment.
· Talk about community helpers (e.g., cleaners, gardeners, recyclers).
Language:
· Read stories about nature, pollution, and making good choices.
· Express opinions and reflections through drawing, writing, or speaking.
· Create posters or signs with messages to protect the Earth.
Art:
· Use recycled materials to create art.
· Make posters or illustrations showing ways to protect nature.
· Compare clean and polluted environments through drawings.
Math:
· Sort and classify types of waste (plastic, paper, organic).
· Count and graph classroom behaviors (e.g., how many recycle, save water).
· Measure water usage or track electricity use over a week.
PSPE (Personal, Social and Physical Education):
· Practice self-management by turning off taps, lights.
· Discuss feelings about environmental issues (e.g., seeing litter).
· Develop empathy for animals and people affected by pollution.
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	   Learning Goals:
1. Learners will understand that people use resources from nature in daily life.
2. Learners will identify different types of pollution and their effects on the environment.
3. Learners will recognize that their own actions can help protect or harm the environment.
4. Learners will begin to make responsible choices to care for the environment.
Success Criteria:
· Learners  can name and show examples of natural resources we use.
· Learners  can explain what pollution is and how it affects people, animals, and nature.
· Learners can talk about how their actions can either help or hurt the environment.
· Learners can show responsibility by turning off lights, using less paper, or throwing trash in the bin.
· Learners  can share ideas to keep the Earth clean through drawings, posters, or class discussions.
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	What do we get from nature that we use every day?
 Where does our food, water, and electricity come from?
 What would happen if we ran out of trees or clean water?
 What do you think pollution means?
 Have you seen pollution around you?
What did it look like? 
How does pollution hurt animals, people, or plants? 
What are some things you already do to take care of the Earth? 
How can we help keep our school and home clean? 
Why is it important to make good choices for nature?
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	   Why do we need to save water? 
What happens if we throw garbage on the ground? 
Where does our trash go? 
Why is the air sometimes dirty? 
How can we help animals and trees? 
What happens when people cut too many trees? 
Can we make dirty water clean again? 
Why do some people throw things in rivers? 
How can I help keep the Earth clean? 


Prompts: Reflecting and planning
	[image: ]  Initial reflections
How can our initial reflections inform all learning and teaching in this unit of inquiry?
	 [image: ]  Prior learning
How are we assessing students’ prior knowledge, conceptual understandings and skills?
   
How are we using data and evidence of prior learning to inform planning? 
   
How does our planning embrace student language profiles?

	[image: ] [image: ]  Connections: Transdisciplinary 
                  and past
Connections to past and future learning, inside and outside the programme of inquiry
   
What connections are there to learning within and outside the unit of inquiry?
    
What opportunities are there for students to develop conceptual understandings to support the transfer of learning across, between and beyond subjects?
    
How can we ensure that learning is purposeful and connects to local and global challenges and opportunities?


	[image: ]  Learning goals and 
         success criteria
What is it we want students to know, understand and be able to do? How are learning goals and success criteria co‑constructed between teachers and students?
	[image: ]  Teacher questions
What teacher questions and provocations will inform the lines of inquiry?

	[image: ]  Student questions
What student questions, prior knowledge, existing theories, experiences and interests will inform the lines of inquiry?



DESIGNING AND IMPLEMENTING
Unit of inquiry and/or subject specific inquiry (inside/outside programme of inquiry)
	Transdisciplinary theme/Central idea:
	      "The choices people make can impact the environment."


	Collaborative teaching team:
	   
	Grade/Year level:     Grade 1
	Date:     6/4/25
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	   Provocation:

View some animated clips concerning Earth and pollution (for example,”The Lorax”,  "The Mess That We Made").Experiment with natural materials: leaves, stones, water, or shells. Visit places surrounding the school to glimpse pollution and cleaning sites.

Guiding Questions:

What are natural resources?

Where does our waste go?

Why should we not waste water?

What can we do to make our environment clean?

2. Creating Authentic Opportunities to Develop ATL Skills and Learner Profile Attributes

Caring & Balanced:

Establish a classroom system for jobs maintaining plants and monitoring trash bins.

Communication Skills:

Role-play as trees or oceans crying for help or Presenting posters about reducing pollution.

Self-management Skills:

Maintain a log at home of eco-friendly choices made each week (i.e., turning off lights, reusing bags)

3. Flexibility Based on Student Interests, Inquiries, and Actions

Students can:

If they choose, investigate topics such as marine pollution, endangered animals, etc. Bring recyclable items from home for eco-art. Choose how to share their learning (drawing, writing, video).

4. Integrating Languages to Support Multilingualism

Include environmental terms in the multilingual word wall. Translate keywords: reduce, reuse, recycle and provide stories and poems in home languages on Earth.

5. Opportunities for Different Types of Learning

Independent Learning:

Draw or write about how they helped the Earth this week, Mini book about natural resources.

Collaborative Learning:

Group pledge activity: "Our Promise to the Planet.", Group collage on pollution and clean environments.

Guided/Scaffolded Learning:

Sorting natural versus manmade materials, with worksheets to guide the students through each stage, and Teacher-supported storytelling about pollution.

Learning Extension:

Create a comic strip showing the consequences of pollution and plan and present a "Reduce Pollution" campaign in the school.
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	   Strategies and activities meant to ensure that students feel empowered, responsible, and curious can recognize and support student agency in learning and teaching for Grade 1 students, especially within the Unit of Inquiry "The choices people make can impact the environment." 

1. Involving students as active participants and co-constructors of their learning

Wonder Wall: Set up a place where the students can post questions they have developed about nature, pollution, and aiding the Earth. These questions can give forward momentum to inquiry lessons.

Choice boards: Create a menu of activities contingent on the central idea (for example: draw a healthy Earth versus a polluted Earth; make a recycling poster; observe nature; write a "Help the Earth" story) from which the students can decide their own area of exploration.

Nature walk with a purpose: Students take on the role of "nature detectives," spotting examples of how people use/protect natural resources in their surrounding environment.

Student voice and ownership: Children feel that their ideas matter and that their curiosity drives learning.

2. Developing students' capacity to plan, reflect, and assess

Daily reflection circles: Elicit responses to simple prompts, such as:

"What did I learn today about helping the Earth?"

"What did I do today to help or hurt nature?"

Visual progress journals: Students engage in drawing, taking pictures, or writing simply about what they have learned during the week and what they have done.

Setting goals with badges: Children can set incremental ones like "I will turn off the tap while brushing" or "I will remind my family to recycle." A celebration for achieving these goals by giving them stickers or badges. 

Skill-building: This empowers students' self-management and thinking skills, providing tools for them to monitor and improve their learning and behavior.

3. Supporting student-initiated inquiry and action

Mini action projects: Let students choose one of several possible ways to help the Earth: by making water conservation posters, planting a seed, or giving a mini-in-class talk about picking up trash.

Eco-helpers: Rotate classroom roles such as "Plant Caretaker," "Water Saver Monitor," and "Recycle Captain," giving students responsibility over one aspect of the environment.

Classroom campaign: Guided by what seems to speak to the students (e.g. animals affected by pollution, saving trees), have the students create a small campaign using posters, videos, or performances to raise awareness. 

[bookmark: _GoBack]Empowerment: Students see themselves as change-makers and are proud of having their ideas put into action.

Such strategies would build agency and foster the learner profile attributes (such as caring and balanced) and in turn, encourage students to take responsibility for their world.
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	   Teacher Questions & Provocations

Emerging from evolving student thinking: 

What could happen if we were to overuse our natural resources?
Provocation: Present two jars with one filled with clean water and mostly with another empty. Ask: "What might happen if we did not share this water carefully?"

How do our everyday choices-from what we eat to how we travel or what we throw away-affect life on the Earth? 
Provocation: Have a picture book that contrasts a polluted and a clean environment. Ask, "What choices do people make in each one?"

In what ways can small changes in the way of life make a big difference for nature? 
Provocation: Present before-and-after photos of a garden or site-cleanup. Ask, "What do you think were the actions the people took to help this place?"

Who is responsible for caring for the Earth?
Provocation: Offer different scenarios (e.g., a child, a teacher, a mayor) with different possible characters and ask, "Who should act? Why?" 

Student Questions 

These arise naturally as students relate content to their experiences and begin building their own theories.


Why can't animals live in polluted water?

Where does the trash go after we throw it away?

What happens if we cut down too many trees?

Can I help the earth even if I'm small?

Why do some people litter?

Is it perfectly all right to use plastic sometimes?

How can I make sure that I don't waste water or electricity?

What happens to the air when cars and factories do pollution?

Strategies for Supporting Student and Teacher Questions
Question-Collection Corner: Have a space (physical or on a bulletin board) where students post their questions. Teachers can use them to plan future learning experiences.
Inquiry Journals- Allow the students to draw or write their questions or ideas based on the current situation over the week.

Think-Pair-Share: An open question is asked to the learners, who silently think for a moment while discussing it with a partner.

Books with visuals- Stimulate further wonderings with stories such as The Earth Book by Todd Parr, complemented with fun activities tied to the central idea.

Active pursuits- Water, oil, and pollution in action, planting seeds, recycled art, etc. will motivate students to ask more questions about what it means to use and care for resources.  
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	   Emerging Alerts: What kind of evidence will we gather regarding students' emerging knowledge, conceptual understandings, and skills? 

Emerging Knowledge (what they are learning):
- Drawings and words showing natural resources, pollution, or actions to help Earth.
- Sorting tasks (e.g., natural vs. man-made items, good vs. harm choices).
- Student conversations during play-based or inquiry based learning.
- Mini-presentations or role-playing on how to take care of environment.

Big Ideas: Conceptual Understandings
"Pollution can hurt people and animals." 
"We need to protect the resources we get from nature." 
"My choices can help or hurt the environment." 

Self-management: Receiving turns in activities such as recycling or planting.
Communication: Tell ideas via drawing, speaking, or writing.
Thinking: Cause-and-effect linking (e.g., "Throwing trash on the ground makes Earth dirty").

Tools for evidence gathering: Student work samples (drawings, writing, art). 
Teacher notes from observations and learning conversations. 
Student reflection sheets (e.g., "Today I helped the Earth by..."). 
Monitoring and documenting learning against learning goals and success criteria: 
Strat-. 

Visible learning goals displayed in a student-friendly language (e.g. "I am able to name natural resources," "I can show how to care for the Earth."). 

Success Criteria Checklists (e.g. "I showed how pollution happens.", "I shared an idea for helping nature"). 

Methods of Documentation: Learning journals or portfolios: Students would give a drawing or a written description once a week about what they have learnt. 

Photo evidence. Photos of students in action while performing eco-activities like planting, cleaning, and sorting the waste. 

Reflection tools: Smiley face charts, exit tickets, or "I used to think... now I think..." prompts would be integrated. 

In the role of teacher: Collecting notes when conducting activities, listening closely during group work, and capturing those "a-ha's" moments showing growth in understanding. 

Ongoing Assessment For Planning, Grouping, And Re-grouping Students: 

Formative assessment in action: 
Teachers observe what is said, done, and drawn by students to identify any misconceptions or new idea. 
Quick check-ins with thumbs up/down or traffic light cards. 
Reflection sheets to analyze who may need further support or challenge. 

Interest: Those interested in animals, recycling, or saving water come together to work on related mini-projects. 
Readiness: Those not familiar with vocabulary such as "pollution" or "resources" are divided into a smaller support group for more assistance. 
Strengths: Strong communicators can lead and even share learning with others. 

Responsive Planning: 
Plan follow-up on landfills or recycling centers if a number of students ask, "Where does trash go?" 
Hands-on experiments (e.g. oil in water) can help solidify knowledge about cause and effect if students struggle with it.
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	   Resources, as used in this context, are very important to make learning meaningful, engaging, and connected to real life. Carefully selected resources help to:

Explore concepts from the concrete (e.g. touching real leaves vs. seeing pictures).

Develop wonder and inquiry (e.g. asking questions after a nature walk).

Connect learning to their world (e.g. seeing how their classroom recycling bin helps the Earth).

	Key Resources & Their Impact
	 
	 

	Resource Type
	Examples
	How It Enhances Learning

	People (Human Resources)
	Guest speakers (e.g., a gardener, park ranger), parents, older student mentors
	- Brings real-world expertise (e.g., a gardener explains why trees matter).

	
	
	- Encourages community involvement.

	Places (Learning Beyond the Classroom)
	Nature walks, school gardens, recycling centers
	- Makes abstract ideas (like pollution) tangible.

	
	
	- Students see real-world problems and solutions.

	Physical Materials
	Recyclables for sorting, plants, magnifying glasses, picture books (The Lorax, Compost Stew)
	- Hands-on exploration (e.g., sorting trash vs. recyclables).

	
	
	- Stories make concepts relatable.

	Technology & Digital Tools
	Videos (e.g., "How Does a River Get Polluted?"), interactive games (e.g., PBS Kids’ "Eco Adventures")
	- Visual explanations help young learners grasp complex ideas.

	
	
	- Games reinforce learning in a fun way.

	Time
	Extended project work (e.g., growing a class plant over weeks)
	- Helps students observe changes (e.g., plant growth = caring for nature).

	
	
	- Builds patience and responsibility.

	Learning Spaces
	Classroom recycling station, outdoor exploration corner, "green" role-play area
	- Encourages daily habits (e.g., recycling paper).

	
	
	

	
	
	- Play-based learning (e.g., pretending to be "Earth helpers").

	
	
	

	

	
	



Maximizing The Value of Resources
Link Resources to Inquiry Questions

"Where does our water come from?" → Visit a local water treatment plant or watch a video.

"How does litter hurt animals?" → Examine real trash collected safely from a park.

Encourage Student Interaction with Resources

Let students touch, sort, and experiment (e.g., testing which materials decompose).

Use role-play (e.g., pretending to be animals affected by pollution).

Connect Resources to Action

After learning about trees, plant one in the schoolyard.

After discussing water waste, create a "Turn Off the Tap" poster for bathrooms.

Use Community & Family Resources

Parents share home recycling habits.

Local environmental groups provide free workshops or materials.

By choosing carefully the ballets of people, places, materials, and technologies, has made the learning interactive, memorable, and purposeful for the young children. Resources turn big ideas (like pollution) into real, solvable problems that students feel empowered to tackle
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	   Opportunities for Teacher and Peer Feedback for Students
1. Teacher Feedback Opportunities
During instruction: Students sort through materials, draw their ideas, and role-play solutions while the teacher supports or advances their understanding through questioning: 

“Can you tell me why that helps the Earth?” 

“What else could you do to reduce pollution?” 

In some conferences, either one-on-one or in small groups: To give focused feedback about the contents of the students' journal entries, reflection sheets, or eco-action goals. 

Criteria for success stated simply: Present or reference simple criteria like the following:

“I named one natural resource.”

“I showed how to care for the environment.” 

2. Peer Feedback Opportunities
Gallery walk: Students put up their work (posters, models, drawings), and classmates leave sticky notes with kind feedback or suggestions (e.g., “I like how you showed animals hurt by pollution. Maybe you can add how to help them.”).

Think-Pair-Share: Here, students give each other constructive feedback after sharing ideas or reflections.

Buddy reflections: Partners discuss one another's eco-actions and make brief suggestions using starters like these: 

“I like that you…” 

“Next time, maybe you can…” 

How Students Work with Feedback to Self-Assess and Self-Adjust
1. Reflection Tools
Thumbs up or down; or lights (red, yellow, green) showing their own assessment of the work. 

Reflection questions can include:

“What did I do well?” 

“What can I improve on next time in helping the Earth?” 

“What goal do I want to set for myself next week?” 

2. Goal-Setting and Adjusting
Based on feedback, the students update such eco-goals as switching off the lights or using less paper, then track their progress using:

Visual trackers (indicated by sticker usage, checkmarks, or coloring in boxes)

Badges or certificates given when goals were achieved.

3. Work Modification
Students modify their work, be it posters, stories, or presentations, after either peer or teacher feedback by:

Adding any missing ideas. 

Using clearer drawings or words. 

Including more actions to inform the viewer of ways to care for the environment.

Overall Impact
The feedback routines assist in:

Fostering students' ownership of learning. 

Scaffolding self-regulation and goal setting. 

Building a safe and caring collaborative learning space. 

Allowing students to internalize that learning is a journey and not simply the end product.
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	How do we respond to students' emerging questions, theories, inquiries, and interests throughout the inquiry?
A Wonder Wall is established as a platform to collect and honor the students' questions. For example, if a child asks, "Why do animals get sick from trash?" we build mini-inquiries or reading time around that question.

Lesson flow is adapted based on what excites the students. For instance, the students started asking about water pollution-so we added a simple water filter experiment to try and learned from a video on ocean cleanup.

Listening-in small discussions or activities when children make their observation and form theories like, "plants clean the air." Encourage them to test those ideas through observation, drawing, or questioning.

Using storybooks and real-world examples related to their interests (forests, animals, recycling trucks) can extend their thinking naturally.

Support the opportunities we created for student-initiated action during the inquiry.
We give students choice boards for action-such as making posters, writing letters, or creating reminders for turning off lights. They can choose from these how they want to help the Earth.

Each Friday, students rotate having class jobs (Recycle Captain, Water Saver, Plant Caretaker) to feel ownership of classroom environmental habits.

When a child says, "Let's clean up the playground!" or "Can we teach other classes about plastic waste?" we help by giving time, materials, and encouragement.

Action plates like eco-journals or digital portfolios allow them to document and share.

Purposeful and authentic learning and/or real-life problems and opportunities How do we ensure this?
We are touching on the place where students live-the trash close to school, how plants grow in the garden, etc.

Through real-life questions like "Where does our water come from?" or "What happens to the trash we throw away?" children are taken into exploration.

This is hands-on learning applied within daily living; for example, learning what it means to turn off the light, using and reusing materials for art, and composting of snacks in classrooms.

Our reflection timer always has questions like: "What can we do about this problem?" and "How does this help the Earth?" in order to keep real world relevance in the purposes of teaching.

The good relationships that are established between home, family, and school are great foundations for learning, health, and well-being. 

Family reflection prompts and activity suggestions are sent home (e.g., "Take a nature walk" and "Talk about ways to conserve water at home") to promote learning that continues beyond the classroom.

We send out newsletters, photographs, or video messages as a way of keeping families informed and engaged with what is happening in the classroom.

Students are encouraged to interview their family members about their environmental practices, thereby honoring family knowledge and connecting experience with investigation.

Families are invited to simple events, like a Green Day celebration, a planting morning, or student-led conferences, allowing students to present what they have learned and their eco-goals. 

Above all, we maintain open communication with families regarding each child's well-being, strengths, and interests, which in turn helps us support their holistic development.
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	   1. What opportunities are there for students to make connections to the central ideas and lines of inquiry or to the programme of inquiry? 
Inside the POI:
Literacy connections: Students read and write environmental-themed storybooks and make posters or very simple informational texts about natural resources or pollution solutions.

Math links: Students measure how much water they save in a week or how to sort and graph classroom waste, linking this closely to their understanding of their impact that they have.

Science links: Students study the life cycle of a plant while investigating soil or water experiments, looking at how pollution impacts these systems—allowing them to understand more of how people and nature connect. 

Outside the POI:
In PE or movement classes, students might pick up litter on the playground or engage in "eco-challenges" (e.g., cutting down on single-use items in their lunches) that link healthy bodies to healthy environments.

In visual arts, students could turn recycled materials into reef-inspired artwork, promoting resourcefulness and enhancement of the natural world's beauty.

Schoolwide activities would link assemblies, Earth Day, or community service to the ideas of the unit: students may perform a skit that protects nature or plant trees.

2. What opportunities are there for students to develop knowledge, conceptual understandings, and skills that would help out with the transfer of learning across, within, and beyond subjects? 
Transdisciplinary learning: "Interconnected," "responsibility," and "causation" are all concepts that students explore across subjects. For instance, when instilling a sense of connection with their surroundings in their daily lives (e.g., turning off lights, recycling during snack time), they explore cause and effect in science (pollution associated with habitat destruction). 

Self-management: Monitoring eco-goals and sustainability-related classroom jobs for organization, responsibility, and reflective learning (e.g., watering plants, sorting rubbish).

Research and communication skills: Asking questions; watching carefully; recording findings (e.g. in drawings, charts, or on digital apps); and presenting their ideas to classmates or family.

Social and emotional learning: Working together on eco-projects and reflecting on the impact of their choices builds empathy, teamwork, and a sense of agency—all of which transfer across learning and life. 

Beyond school: Students often transform this knowledge into actions at home, like reminding family members to conserve water or to reuse shopping bags, or to switch off lights that are not in use. They begin seeing themselves as part of the broader community that is implementing change for the better.


Prompts: Designing and implementing
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          learning experiences
What experiences will facilitate learning?
For all learning this means:
· developing questions, provocations and experiences that support knowledge and conceptual understandings
· creating authentic opportunities for students to develop and demonstrate approaches to learning and attributes of the learner profile
· building in flexibility to respond to students’ interests, inquiries, evolving theories and actions
· integrating languages to support multilingualism
· identifying opportunities for independent and collaborative learning, guided and scaffolded learning, and learning extension.
	[image: ]  Supporting student agency
How do we recognize and support student agency in learning and teaching?
For all learning this means:
· involving students as active participants in, and as co-constructors of, their learning
· developing students’ capacity to plan, reflect and assess, in order to self-regulate and self-adjust learning
· supporting student-initiated inquiry and action.
	[image: ]  Questions
Teacher questions
What additional teacher questions and provocations are emerging from students’ evolving theories? 
Student questions
What student questions are emerging from students’ evolving theories?

	[image: ]  Ongoing assessment
What evidence will we gather about students’ emerging knowledge, conceptual understandings and skills?
How are we monitoring and documenting learning against learning goals and success criteria?
How are we using ongoing assessment to inform planning, and the grouping and regrouping of students?  


	[image: ]  Making flexible use 
          of resources
How will resources add value and purpose to learning?
For all learning this means:
· the thoughtful use of resources, both in and beyond the learning community to enhance and extend learning. This might include time, people, places, technologies, learning spaces and physical materials.
	[image: ]  Student self-assessment 
         and peer feedback
What opportunities are there for students to receive teacher and peer feedback? 
How do students engage with this feedback to self-assess and self-adjust their learning?  

	[image: ]  Ongoing reflections
For all teachers
· How are we responding to students’ emerging questions, theories, inquiries and interests throughout the inquiry? 
· How are we supporting opportunities for student-initiated action throughout the inquiry? 
· How can we ensure that learning is purposeful and authentic and/or connects to real-life challenges and opportunities? 
· How are we nurturing positive relationships between home, family and school as a basis for learning, health and well-being?
	[image: ]  Additional subject-specific 
         reflections
Inside or outside the programme of inquiry
· What opportunities are there for students to make connections to the central idea and lines of inquiry or the programme of inquiry?
· What opportunities are there for students to develop knowledge, conceptual understandings and skills to support the transfer of learning across, between and beyond subjects? 


REFLECTING
	Transdisciplinary theme/Central idea:
	   

	Collaborative teaching team:
	   
	Grade/Year level:     
	Date:     



	  Teacher reflections

	   



	[image: ]  Student reflections
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Prompts: Reflecting
	[image: ]  Teacher reflections
How did the strategies we used throughout the unit help to develop and evidence students’ understanding of the central idea? 
   
What learning experiences best supported students’ development and demonstration of the attributes of the learner profile and approaches to learning?
   
What evidence do we have that students are developing knowledge, conceptual understandings and skills to support the transfer of learning across, between and beyond subjects?
   
To what extent have we strengthened transdisciplinary connections through collaboration among members of the teaching team? 
    
What did we discover about the process of learning that will inform future learning and teaching?
   
	[image: ]  Student reflections
What student-initiated inquiries arose and how did they inform the process of inquiry? What adjustments were made, and how did this enrich learning? 
   
How are students supported in having voice, choice and ownership in the unit of inquiry? (For example, through: co-constructing learning goals and success criteria, being engaged in student-initiated inquiries and action, being involved in self-assessing and self-regulating, co-designing learning spaces and so on).
   
How have these experiences impacted on how students feel about their learning? (For example, through: developing and demonstrating attributes of learner profile and approaches to learning, developing understanding of the central idea, achieving learning goals, taking action and so on).




	[image: ] [image: ]  Assessment reflections
How effective was our monitoring, documenting and measuring of learning informing our understanding of student learning? 
   
What evidence did we gather about students’ knowledge, conceptual understandings and skills? 
   
How will we share this learning with the learning community?
   



	Notes
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